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AS PART OF A LARGER STUDY DEALING WITH THE BEGINNING
TEACHER'S ADJUSTMENT TO TEACHING, THE RELATIONSHIP rETWEEN
BEGINNING TEACHER'S PERSONAL-SOCIAL AND PROBLEM-SOLVING
CHARACTERISTICS AND THE TEACHING PROBLEMS EXPERIENCED BY THEM
WAS EXAMINED. DATA WAS GATHERED THROUGH THE ANALYSIS OF
RESULTS OF THE TEACHER CHARACTERISTICS SCHEDULE ITCS,
ADMINISTERED AS THEY BEGAN TEACHING), INTERVIEWS WITH THE
ELEMENTARY SUPERVISOR, THE DIRECTOR OF ELEMENTARY EDUCATION
OR THE SUPERINTENDENT, AND A QUESTIONNAIRE FILLED OUT BY THE
PRINCIPAL OF EACH TEACHER. FROM THE RESPONSES 8 CATEGORIES OF
SCHOOL PROBLEMS WERE ISOLATED. SCORES OF TEACHERS IN A
PROBLEM CATEGORY WERE THEN COMPARED BY ANALYSIS OF VARIANCE
WITH THOSE OF THE NO PROBLEM GROUP ON THE 10 TEACHER
CHARACTERISTICS OF THE TCS. AMONG THE FINDINGS WERE--(A)
TEACHERS WITH SUBJECT MATTER PROBLEMS DID NOT DIFFER
SIGNIFICANTLY ON ANY CHARACTERISTIC FROM THOSE HAVING NO
PROBLEMS. (B) THOSE WITH MANAGEMENT PROBLEMS HAD LESS
FAVORABLE ATTITUDES TOWARDS THE SCHOOL STAFF THAN THOSE WITH
NO PROBLEMS, (C) TEACHERS WITH DISCIPLINE PROBLEMS DIFFERED
SIGNIFICANTLY ON SIX CHARACTERISTICS--(1) WARM.
UNDERSTANDING. (FACTOR X), (2) ORGANIZED, BUSINESSLIKE,
(FAC1OR Y), (3) ATTITUDE TOWARDS SCHOOL STAFF, (FACTOR (1),
(4) STIMULATING. IMAGINATIVE. (FACTOR Z), IS) TRADITIONAL VS.
PERMISSIVE, (FACTOR B). AND (6) PROBLEM SOLVING PERFORMANCE.
(AW)
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The research presented ti.A.; paper is c fragment a .i.lipAtantially larger

study (5) e7cawining ye'-,r,ted oersonal.--!ocili and probiem-solving characteristics

of beginning teachers iii relation to the': adja8iment to teaching in a variety ot

elemePtary ncoo) serttngs, The subordli e ivapect of this larger study on which

the present paper focuses ib the eF-lociation between these characteristics and

the Types f p;-4tiem,; or difficulties elperienced by beginning teachers. To

tit he fragment into, its proper context , a brief overview of the procedure in the

larger study i j germane.

For two pucce=s1ve years, beginning non-experienced teachers of grades 1-6

in thirteen krdisna school systems with populatior bases rangig from 8000 to

110,000 were asvesged on three instrument; a.4 they began teaching: 1, The

Teacher Characteri.,tics Schedule (TCS)(2), 2. Mathematics TeAching Teaks

W-Ti (4), and 3. Teaching Tasks -in Reading crrit) 0), A ralpoilIzz c f over

97 percent vat; r-btained to the to fi_4( inatruments, which *ere seatni4tered

ivie to face. i:ut a mspr:rize of only ak)our 80% ws obf-stned to the PCS- which

4144 hcme tth each 4;eacher. to be returner.; by mail

rve year la4er for the first ;*mylle. and erne year later 17,1F the gec,md

camps tte b1,-glx1n*ng teachers /filo were gill, In the ..?ystem in Nhtcl, they

were again tei*d =Al the MTT and thx, bcAt lot aa the rcs ihn- p?t. and post

twit data were avatlable m the MIT anO TIN, tut tlnly pre-it-41 da :ill the TCS,

em.,.. TT,T INT w. TRWTLYT T T,- T.F

Tice Research n which this pape?! ae gupp4med in past tic, the

t Off ice Edocati, Dept ,ve, deAlth Edvcatitm and Weltarc, undo?
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The present paper utilizes only the pre-tePt data from these inotruments since

the agecciations examined are wholly of a preAlctive nature,

On the re-teeting day in each system; the elementary superviror, the director

of elementary education,, or in the event there were no supervivory pereoonel,

the euperintendenty was interviewed concerning each teacher still in his ayetem.

During the interview the interviewee was asked to respond to the following

questions among others: "Whet kinds of teaching problems do you feel this

teacher performs well? What kinds do you feel she performed poorly?" The

responses of the interviewee were then noted and he was asked to elaborate

them as appropriate,

Approximately one month after these interviews were held a questionnaire

was sent to the principal of each teacher in the study. Two items on this

questionnaire are germane to the present paper, First, each principal was asked

to state the average number of supervirory contacts per month he bad with each

beginning teacher, and the average time per contact, Second, he was looked to

respond to the following questions "Thinking back over your Amervivion of

this teacher, in what areas of teaching did you feel that be or she most needed

to improve?"

Out of the total set of procedure# tn the larger study, those specific to

the present paper deal first with the categorization of the response: given by

supervisors and principals to the questions above, and second. with the speci-

fication of the nature of the predictor variables derives from the TCS and the

MTT and TTP_
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The responses of supervisors and principals concerning the problems

experienced by each of their beenning teachers were sorted into nine categories.

Not 3/1 of thee*, categories, hoeeverp svere independent. Several teachers had

sore than one type of problem thug appearing in more than one category. The

categories are as follows:

No Problems - Into this group went all teachers who were perceived as

experiencing no notable problems, Virtually all of the 45 teachers

appearing in tbig group were reported to be highly successful by both

principals and supervisor*.

Disdains - The 18 teachers in thie group were reported to have ''disciplines`

or "control problems or probleus "handling students".

pals mat The 26 teachers in this group were reported to have

organization y management" or "planning
4

problems- This group does not

overlap the group with discipline problems, If a teacher had discipline and

organization ;or discipline and management or discipline and planning problems

he appeared .mly in the discipline group.

Reading - The 18 teachers In this grnup had problems in teaching reading

or language arts, many of these problems were reported to involve ability

to form and Instruct small reading groups,

attltELJELtLtr - The 28 teachers in this group had difficuiti with azitligas411..

model studlea or sciatica A nue:sr if teachers had problemw in more than

QUO of these, areas. e. g,, arithnetic and social atudiec..t.

Socie.-ealtional - The 15 teachera in this group experienct a rethet- divers

set of problome. The most fretadevnt grimp were reported to have

with self-confidence". The next most frwment group suffered from "tensios4

problems,
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Expetancy.- The 17 teachers included ift this group also had a relatively

diverse set of problems p interpreted by the investigator to be difficulties

with expectancy Part of the group wa41 reported to "over-expect* of the

pupils? part "under-expect". Another part of the group was reported to

nave difficulty adjusting instruction to individual difference*. Still

another part had problems getting the correct level of instruction for

the grade they were teaching.

Residual_- Of the nine teachers appearing in this group, six had difficulties

with varying techniques of instruction or allowing ingenuity, and three

had difficulty with fine arts or music,

Of the t.n factors or characteristics appearing in the Teacher Characteristic

Schedules nine were used as predictors. The tenth factor, Factor Ya the Validity

of Response Scale, was not used since the validity of this resle 13 questionable

(3), The fectora employed, scored on El.amentary Teacher Score Key 111 for TCS

form E54s are shown to the left side of Figure 1. The remaining variable used

as a predictor was the combined Z score from the MTT and the 7141, This

variable reprew-:.ts the total problem solving performance of teachers in the

skill areas,, focusing on ability to diagnose pupil difficulties end ability to organivi

materials, it however, considerably more relevant to teaching in the inter-

mediate graded than to teaching in the primary grades, Since primary and

intermediate teachers were not separated in categorising teacher problems, the

association* thi,o variable holds to the categories must be interpreted with some

cax4tion.

The statistical, analysis was conducted by comparing the scores of teachers

in a problem category to those of the No Problem group on each of the teacher



Page 5

characteristics via analysis of variance for two groups. Of the seven original

problem groups, those involving social-emotion problems, and the residual

problems group were dropped since to few cases in each group had TCS scores.

Of the five problem groups compared to the No Problems group, those having

subject matter problems did not differ significantly an any characteristic from

those having no problems. Teachers having management problems differed

from those having no problems on only one characteristic Factor Qv Attitude

Toward School Staff (F a 4.27, 1, 51 df; p4.05) with the Management problem

group ha ving less favorable attitudes than the No Problem group. Each of the

remaining problem groups differed significantly from the "No Problems group

on several characteristics. The pattern of characteristics for each of these

groups is shown in profile form in Figure 1, These profiles were derived by

translating the raw score means into Z scores,, which had a mean of 50 and a

standard deviation of 10.
*

As may be observed in Figure 1, the group of teachers experiencing discipline

problems differ significantly from those experiencing no problems on six

characteristics,, Factor X a = 4,46, 1. 49 df, p<05); Factor Q, (F 6.67, 1, 49 cif.

p4025); Factor Yo (F 16.159 19 49 df, p(.001); Factor Z (F s 4,530 1, 49 df,

1)405); Factor 13 = 4.579 14 49 df, p<05) and problem solving performance

(F 40239 19 5C7 df, p<01). The pattern of characteristics of teachers with

discipline problems is quite clear. Such teachers are characterized as distinctly

disorganised and unbusiness like, relatively cool and aloof, uemewhat '`subject

centered" in viewpoint, relatively routine in approach, and weak in dealing with

Z score distributions were based on the scores of the teachers beginning
in the first of the two successive yews sampled,



the skill areas. They have a relatively unfavorable attitude toward the

school stalk but their attitudes toward pupils, their emotional adjustment

and their verbal understanding are not markedly different fro* teachers with

no problems.

The group of teacherw with prIblew in teeching reading ohms a Ilightly

different pattern of characteristics than teachers with discipline problems when

compared to the no problem group, These teachers were significontly lover

on Factor (F 596. 1, 61 df, p4025); Factor Q, (F m 5.22, I, 51 df, p405);

Factor FA (F 7A16, 1, 51 df p <01); Factor Z9 (F a 4.52, 19 51 di, p4C05); and

Factor lir (F a 5.259 1, 51 dfv p4.,05) than the No Problems group, As well

as appearing to be relatively disorganized, teachers with problems in teaching

reading also seem to lack warmth or friendliness, a high level of imaginative

behavior, and a favorable attitude toward democratic pupil practicps, Like both

the discipline problems and the management problems groups, they have a relatively

unfavorable attitude toward achool staff personnel, A factor of interest with

respect to the group with problems in teaching reading is that they do not differ

from the No Problems group in ability to solve problems in the skill areas. Indeed,

when their scores an Teaching Tasks in Reading were examined separately they

were found not to differ signficantly on this variable fres the scores of the

no problems groups, in the present sample at least , difficulties in teaching reeding

seem more closely identified with the personal social characteristics of the teacher

than with her problem-solving characteristics,

The grew of teachers with expectancy preeleme differed from the No Problems

group an three factor: Factor 3 (P a 5,149 19 60, df, p4r.05) r Factor 13 (F 7-35

1, 50 df, p<,01) and problem solving performance in the skill areas (F = 5.399
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1, 80 df, pat,025). Tbla at of differonctm oaggeste that the teacher with

expectancy problems is relatively cool, and somewhat subject centeredo but

nonetheless lacking in adequate p?oblem solving ability in the skill subjerrta.

While there appear to be some differences in the pattern of characteristics

associated with each type of problemp as diacussd abovet it is elm » true that

certain characteristics tend to recur as significantly related to MO TO than one

problem area. These latter characteristics are important in that they' suggest9

but do not conclusively establish9 the kinds of beginning teacher behaviors out

of which difficulties develop. Certainly important among these characteristics

are Factor X warmth and understanding, and Factor Q attitude toward school

staff,. The importance of theta factors as antecedents to teacher diffi-ulties

may rest on two issewhat different groundo. First, a teacher having low scores
1,./A-ciai:Ati , Tee, ett6-1. 444,,

on these factors may &ndeed have uneasy or disturbed relationshipoicreatesa

fertile personal-social content within which other problems may tlourivh. Second

a beginning telachft;.r with poem ralattonships t4 other teschera may come to the

attentiAan of aupervivory personnel a],re wagaly than teac1 erT. with better roXatim-

shipa Once a beginning teacher comet under close attention from st? supervisor

or principal,, the latter may find that the beginner has more problems than tuty

supposed, Thus supervisory personnel may simply he more apt to report

problems for the teacher who has relatively unfavorable attitudes toward other

teachers

A third factor that appears as an important antecedent to teacher problems

is Factor T, busineaa-like behavior, Low seises on thts chatacteriattc are
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aulficeently predictive of teacher difficultiea with discipline and reading to

suggest thet relatively dloorganieed teacher behavior is a key Factor in the

occuevece of t:he problems. It is of interest to note in this respect that

Factor If was ens of the few variables in the larger study which predicted who

would leave their peeition after the first or second year of experience, Certainly

there is much to suggest that low scoree on Factor !Fp coupled with poor attitudea

toward other teachers and a distant 21elationehip to pupils portends ill for the

beginning elementeey teacher,

A fourth factor appealing as an antecedent to teacher difficulties is problem

solving performance in the al:ill areas, This factor probably does not operate

directly; if it did, it vould appear as a predictor of difficulties in reading or

in "eubject matte?. Rather, its operstlon 9001112 to be interactive. The person

with discipline preblema le not only disorganised, he also has peor control over

teaching in the skill areasv which perhaps compounds his problem, Similarly a

person with expectancy problems is relatively cool and subject-centered, with

pool control of eubject dater in the ekill areas. A coele subject-centered

approach, which praeably can be eucceseful, perhaps leads to difficulties unless'

the teacher is highly competeat la teachtng the basic skill areas'

While it eoutd be unwise 3n the basis of the present data to contend that may?

can predict 'pith *urety the kinds of probleme beginning elementary teachers will

torceu there t* none te less much to quggest that with ease refinement a let

of neaauring desicte could be put together chtch would be of dietinct help to

sapervisery persennet, Help in the sense that the petentlel problems ef perticee4,

beginning teacher ceole be identified and proper steps taken through superwicove

counseling and La can ice work to resolve or reduce the severity of these prOteeee

to tE benefit of beginning teechere, their pupils, and to the employing acheoX

ayetem
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